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1. Inspection Methodology

o The focus inspection was conducted on 24, 26 and 27 (a.m.) January 2011 to
help the school review the effectiveness of its medium of instruction (MOI)

arrangements for Sl in the 2010/11 school year. Below is a summary of the
arrangements :

English is used as the MOI for Integrated Science (IS) and Integrated Humanities

(IH).
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The inspection team used the following methods to review the effectiveness of the above arrangements:

o Observation of lessons taught by 6 teachers, including 4 Integrated Science lessons and 2 Integrated
Humanities lessons;

o Observation of various school activities including morning assemblies, Scrabble Competition and English
Day Stall Games;

o Meetings and interviews with the Principal, a Vice Principal, teachers overseeing the school-based MOI
arrangements, members of the school Improvement Team, panel chairs of subjects for which English is used
as the MOI at S 1, subject teachers concerned and a group of randomly selected S1 students’

o Study of related documents and information provided by the school; and
o Study of samples of students' work and assessment papers.
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o The inspection findings presented in this report were derived from the corporate
judgement of the inspection team based on the information collected through the

above methods.
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2. Planning, Implementation and Evaluation of the School-based MOI Arrangements

o While still at its initiation stage, the whole-school language policy properly covers the promotion of the
use of English and Chinese (including Putonghua), and has been formulated with due consideration to the
school context, student readiness and teachers' capability. There is a consensus among teachers that
students should be helped to learn some science and humanities subjects in English in their senior
secondary level. Accordingly, the school has decided on English to be used as the M01 for 1Sand IH in S
1. With the new Principal taking office in the current school year > fresh impetus and expertise in
curriculum development and language education have been brought into play in the planning process. As
a result, teachers concerned, including members of the School Improvement Team (S1T), have devoted
renewed attention to the planning, implementation and evaluation of the school-based MOI
arrangements.
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The school has in this academic year formulated a Language Across the Curriculum framework, in which teachers have
identified such student language needs as vocabulary, pronunciation, and spelling at the word level. The framework is
comprehensive, covering such aspects as pronunciation, vocabulary, writing across the curriculum, and the incorporation of
higher order thinking questions in assignments and assessments. The planning process has benefited questions the input of
experienced teachers, and the Principal's previous experience in language education, school evaluation and leadership. With
the SIT meeting on a weekly basis, teacher involvement and the quality of discussion in the decision making process have
been enhanced. Taking difficulties encountered in the past few years into consideration, the school has rightly decided to
adopt the principle of progressive implementation. For its next step, the school needs to continue to involve teachers in
capacity building, and to support them in collaborating more for effective implementation. The current implementation
target for its school-based MOI arrangements is rather too broad. To promote a sense of achievement among both students
and teachers, the school could conduct shorter-term evaluation of implementation targets focusing on specific learning
outcomes, such as vocabulary building and pronunciation with phonics skills applied.
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o In line with the approach adopted in the draft lnterdisciplinary Plan, teachers
should be continuously engaged in developing a school-based curriculum where
curriculum, pedagogy and assessment practices are better aligned around student
learning outcomes. These practices should also address the increased learner
diversity as a result of using English as the MOI. 1n this direction, there could be
more cross-curricular sharing and collaboration for developing students' skills of
vocabulary building, reading to learn, and writing of subject- specific text types.
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o Heads and teachers concerned of subject panels using English as the MOI have demonstrated
readiness to conduct ongoing review, mainly with the use of test and examination results.
Individual teachers have responded quickly to findings from test results, for example, by
modifying the setting of the subsequent assessment papers. At present, panel heads do not
have a good grasp of classroom practice, including that of S1 classes. To make continuous
improvement to learning and teaching, and to facilitate sharing of good practice, lesson
observation should be conducted more regularly, both to allow panel heads to strengthen
curriculum leadership and monitoring, and to encourage professional sharing among
teachers.
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3. Learning and Teaching
3.1 Curriculum and Assessment

o Teachers have adapted the IS and IH curriculum for S1 with careful considerations and with
the key elements covered. In the process, views have been sought from teachers teaching S2
and above, to consider articulation between the junior and senior school curriculum.
Tailoring is made to avoid repetitive coverage in different subjects or during different
activities. Trimming and re-sequencing are made with consideration given to the level of

difficulty. To improve student learning, teachers may pay more attention to promoting
extensive reading of subject-related material.
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o Worksheets are generally carefully prepared by teachers, and in some of them due
attention has been given to developing students® specific language skills, for
example, the writing skills for explanation and making comparison. There is a
reasonable range of assignment types for IH. For IS, more supplement
assignments can be assigned, especially those that address students' language
support needs. Marking is generally carefully done, and followed by students®
corrections, but teachers could direct more students' attention to language
accuracy, such as spelling and grammatical errors .
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o The coverage of skills and knowledge in assessment papers is adequate. The
rubrics and instructions are written in language that matches the ability of
beginning S 1 students. Student lerning needs and abilities have been identified
from assessment results, and necessary adjustment has been made to the teaching
plans and subsequent assessment. For example, the level of difficulty of the first
set of tests in the current school year was too high, and timely adjustment has been
made in the following examination.
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3.2 Support Measures

o The school has been thoughtful in producing school-based packages for providing bridging
support for meeting the learning needs of S 1 students. The Secondary One EMI Student
Handbook' has been prepared for Sl students to use during the summer holiday. Covering
such areas as classroom language, dictionary skills and some content subject knowledge, it
provides useful material to prepare students for learning IS and IH in English. A ‘Language
Across the Curriculum Learning Kit' has been prepared for students' use in September to
cover essential subject-related knowledge and skills of IS and IH .
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o The school actively supports teachers* capacity building, and teachers using English as the MOI have been
encouraged to undertake relevant training Teachers’ professional development activities, some of which
are led by the Principal, have been stepped up, and supported with school-based material and a clear focus
on enhancing learning and teaching. Though limited in scale, cross-curricular collaboration has taken
place between English teachers and 4 teachers of IS and IH, on the teaching of vocabulary and
pronunciation. Useful external resources, including those from the Education Bureau‘s school based
support services, have been tapped in the past few year to help teachers, mainly of IH, in curriculum
development and in enhancing sharing through collaborative lesson planning and peer lesson observation.
In this regard, the school could explore ways to capitalise on strategies and practices which have been
developed through the external support and encourage teachers to share their learning and classroom
practice with colleagues.
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o Teachers have made conscientious efforts in enhancing the English-rich environment
through print display and organising a range of activities. This has increased students'
exposure to the use of English on campus, by teachers as well as students. The Native
English-speaking Teacher is very helpful and ready to take up a more active role in
strengthening the school's English-rich environment. The school is also aware of the need for
improved facilities and enriched resources, e.g. the English Comer, and the stock of English
library books and online resources to support student leaming. The English leaming
environment could be further improved if the print display and activities could engage
students' interaction or responses more, thus connecting them more strongly to classroom
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3.3 Classroom Learning and Teaching

o Students have a positive attitude to learning, are generally attentive and on task, as well as
able to follow instructions in English. They are willing to use English to respond to teachers'
questions, using simple, mainly single-word answers. Most students, however, tend to use
Cantonese with fellow students, including during group work. Opportunities for students to
use English in class should be increased.
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o Teachers are friendly and supportive. Their presentation is clear, and explanation often
assisted with visual aids (such as models) and gestures. Where necessary, teachers make
use of rephrasing and well-selected daily life examples to facilitate students® understanding
of the subject content. Lesson focus is generally clear, and activities are well-sequenced.
Most teachers let students know the topics of the lesson, and recapitulate the main points
before it finishes. The learning objectives, however, could be more specific, to help focus
students' attention.
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o Questions are quite frequently asked, and individual teachers use a greater variety of
questions, including probing ones, to encourage students to think and make comparison.
Teachers generally use praise to encourage students to respond, although there could be more
specific feedback to enable them to rephrase or improve their answers. On the whole,
teachers should do more to gauge students' learning progress in class, and encourage students
to seek help from teachers when in need. Some teachers who used to teach senior form
classes have been deployed to teach S1 this year. In some cases, these teachers need to adjust
their teaching method, including questioning techniques, to address the learning needs of S1
students.

S A > AR

: z o e F— g
%ﬁ’[ﬁW%iﬁ SRS 5 L 7L %Wﬂ% fi

]
FF 1} bﬁ}f E[,l-aiei i ﬁlﬂjlﬁﬁ%@[ﬂlfg
4

]
IR %5 Jr%ﬂﬂrpj[p[ﬁmfﬁl IS S IF'?F”L[ (LEMNZ E’i AR
P s e ﬁfjlﬂjﬁ'ﬁﬁr? s ?*JHFE“ I[ e RS J
T £ 528 W P - ElR e E%ﬂﬁﬂ%ﬂﬁ’WW%ﬁﬁ

-

I;f"fﬂl _ipj_%ﬁgﬁ:g,lo

= e ey




o Teaching material and worksheets are usually prepared by teachers, with some drawing on teachers'
collaborative planning. In these, teachers demonstrate awareness of the need to address students' learning
of both subject content and language. The language used is suited to the ability of students at the
beginning of Key Stage 3. A range of activities is often conducted, including hands-on activities, which
are able to encourage the participation of most students. Group work is usually arranged, and students are
used to grouping arrangements. Students are often given oral presentation tasks, but sometimes there are
too many repeated presentations, and not enough teacher feedback to help students improve their learning.
Students need to be given more specific tasks so that they could pay more attention to classmates'
presentations, and to be more systematically trained in presentation skills. Group tasks can be better
designed to allow students to use the target language (e.g. vocabulary) in context, and more pre-task
guidance and clearer instructions could be given to enable them to use the language for promoting peer

interaction, such as through sharing of group roles or tasks. S NS § eSS §
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o In line with the school's emphasis on teaching vocabulary, students are asked to
read aloud subject-related vocabulary to learn their pronunciation. While choral
reading of vocabulary items can increase students' participation, it should be
supplemented with other means to check the learning progress of less active
students. As some students are ready to take notes of vocabulary learnt in class,
teachers could design and assign tools and tasks to help students with vocabulary
building skills and strategies.
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4. Way Forward

o

The whole-school language policy of TWGH S.C. Gaw Memorial College has been formulated with due
consideration given to the school context, student readiness and teachers‘ capability. Under the guidance of
the new Principal, more attention has been paid to the planning, implementation and evaluation of the
school-based MOI arrangements. Teachers share the goal of preparing students to learn science and
humanities subjects in English in their senior secondary level. The newly formulated Language Across the
Curriculum framework has facilitated useful discussion among teachers and some cross-curricular
collaboration. For subjects adopting English as the MOI, the curriculum and teaching material have been
suitably adapted for meeting students’ learning needs. Good efforts have been made in producing school-
based packages for supporting the learning needs of Sl students. Teachers are ready to make use of
evaluation findings to modify their curriculum and assessment practices. Activities for school-based
professional development have been stepped up for teachers, with a sharper focus on enhancing learning
and teaching. Conscientious efforts are being made to enhance the English-rich environment. Students
have a positive attitude to learning n English and teachers’ presentation and explanation are generally
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o For continuous improvement of the implementation of its school-based MOI arrangements,
the school could pay attention to the following issues :

To capitalise on the thoughtful bridging and support resources provided to S1 students,
teachers need to increase opportunities for students to use English for communicative
purposes in class. Teachers could ask a greater variety of questions, and provide more
feedback to enable students to improve, for example, their oral presentation skills. Group
tasks could also be designed to promote peer interaction, with more pre-task guidance, to
encourage use of the target language in context.
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o While both teachers and students have a positive attitude to the use of English as
the MOI, there are clear challenges ahead. Progressive implementation of the MOI
arrangements should be supported by more regular lesson observation to facilitate
sharing of good practice, and to strengthen curriculum leadership and monitoring.
More specific implementation targets on learning outcomes, such as vocabulary
building strategies and application of phonics skills, could be formulated and
evaluated, so as to promote an incremental sense of achievement among both
students and teachers.
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Successful use of English as the MOI requires meeting students' learning needs of
both content subjects and the required language skills. For this, teachers should
continue to be engaged and supported in capacity building through school-based
professional development, and sharing and collaboration within and across
subjects.
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